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A Start to Reading

When we began teaching our first child to read, we started with an intensive phonics
program. My husband would begin the lesson in the morning before he left for work,
and | would complete the writing portion later in the day. Our son learnt to read quite
quickly.

However, when | began teaching my second child, my husband was no longer
available to help in the same way. | quickly discovered that the program we had
chosen was not particularly family friendly. The lessons required me to focus almost
entirely on one child for 30 to 40 minutes at a time. With four young children in the
home, | simply could not carve out that amount of uninterrupted time while leaving the
others to fend for themselves.

We eventually changed to a simpler phonics program that used direct instruction and
an open-and-go approach. My next three children used that program, and they also
learnt to read quite quickly. The first program had taught me the principles behind
phonics, and this gave me confidence when teaching the other children how sounds
and spelling patterns work.

As my children learnt to read, | was able to teach many of those phonics concepts
more naturally and informally. We didn't limit ourselves to a textbook approach. We
also used many other things to teach literacy such as common word reading lists,
flash cards, magnetic letters, and sounding out words. We used decodable readers
for a short period of time but once the children had learnt the basic phonics patterns,
we gradually moved on to simple real books.

| know from experience that teaching a child to read can be a little scary. But it's not
as hard to do as you think. We created this resource to hopefully make the process
easier for home educating parents. It's meant to be open-and-go and family friendly.
The reading lessons should only take around 10 minutes each day, followed by the
matching writing lesson.

Before beginning the lessons, it is very important that you read the introductory
information carefully. The teaching tips and explanations provided at the beginning of
the course will help you understand how to use the program successfully and keep the
learning experience positive and enjoyable for both you and your child.

Lastly, | want to say, no resource is going to be perfect for every child. You may have
to revise lessons, spend time consolidating words, play with letter blocks and flash
cards and organically make up lessons on the spot while teaching. You'll need to
spend time reading with them, even after this resource is completed, because it can
take a few years before they are fluent. You as the educator need to tailor this
program to your child and make it work for them. This resource is a tool to help you
teach reading, but you will be the best resource of all because you will assess their
progress and adapt to their needs.

Happy reading!



Before You Start Assessment

One of the most common gquestions parents ask is, "When should | begin teaching my
child to read?”

In general, many children are developmentally ready to begin formal phonics
instruction around the age of five. While it is true that some children learn to read
earlier, waiting until a child is developmentally ready often leads to faster progress,
less frustration, and a far more enjoyable experience for both parent and child.

Our language is tricky to learn to read’, and this is why English speaking countries
often begin reading instruction rather early. In Australia, children are often introduced
to simple pre-reading activities and early phonics experiences during preschool.
Formal phonics instruction usually begins in the first year of school, usually around age
five.

Some children are quite ready at this age and enjoy learning to read early. Others
benefit from waiting a little longer. While early phonics instruction can be very
effective, many experienced educators have observed that children who begin later
often progress very quickly once they are developmentally ready.

Charlotte Mason suggested that children first spend their early years surrounded by
rich language through stories, songs, nursery rhymes, poetry, and conversation before
beginning formal reading instruction. During these early years, children are building
vocabulary, listening skills, comprehension, and an understanding of language long
before they can independently read words on a page.

To start, children do not need to know the names of the letters before learning to read
(although if they do, that's greatl). In the beginning, it is the sounds that matter most.
The focus of early phonics instruction is helping children connect sounds to printed
letters so they can begin blending words together.

For example:

e SSAYS SSSS
e M says mmmm
e tsayst

Alphabet names and alphabetical order are not especially important during the
earliest stages of reading instruction and can sometimes even cause confusion if
introduced too heavily at the beginning. However, they still need to be taught and will
be introduced slowly along with letter sounds and names.

This resource has been designed to provide a gentle, structured, and developmentally
appropriate beginning to reading using phonics instruction within a Charlotte Mason—
inspired approach to home education.

TFor example, in Finnish, each letter makes only one sound, every sound is represented by only one
letter, and every letter is always pronounced. In contrast, in English, multiple letters can produce a
single sound and the same letter changes pronunciation depending on the word.



If you are paying close attention to your child, you may begin to notice signs of
readiness. Some children become curious about letters and words. Some begin
pretending to "read” favourite books from memory. Others may start asking questions
about signs, labels, or words they see around them.

The ideas below may help you observe whether your child is beginning to show signs
of readiness for formal reading instruction.

e Can your child listen to and copy a simple sound such as "ssss” or “mmmm”?
e Can they hear when two words begin with the same sound?
e Are they interested in letters, books, or words?

e Can they sit for a short five-minute lesson?

Phonemic Awareness

When it comes to reading, children first need to hear the smallest individual sounds
(phonemes) in words. You may want to begin with some short exercises that will help
improve their awareness. Here are some ideas:

Syllables

Every word we say has little beats in it. These beats are called sy/lables. Some words
have just one beat, like ‘cat’. Some have more beats, like '‘ba-na-na’. Let's find the
beats together!

Activity:

Find images of various animals, fruits, and things.

Point to the cat picture

Say the word slowly, tapping your knees as you speak: “cat” (one tap).
Say: That had one beat. Let’s clap it together — cat (clap).

Point to the banana. Say it slowly: “ba-na—na” (tap each part).
Repeat with each image.

Onset

The term "onset” refers to the first sound in a word (e.g. /c/ in cad.

Activity:

Say a word (for example, dog) and get your child to repeat back the first sound of the
word (d).

Rime

Not to be confused with “rhyme” the term "rime" refers to the part of a syllable that
contains the vowel sound. “Rime” is what makes words “rhyme”. Yes, they're
confusingly similar! For example, "at” in "cat” is the rime.



How To Use This Resource

Teaching a child to read does not require long hours, complicated programs, or
constant pressure. But it does require guidance, repetition, attention, and time.

Young children learn best in short bursts of focused attention. Most lessons in this book
should take only five to ten minutes.

Reading lessons should feel successful. If a lesson feels difficult, slow the pace or
return to familiar words. If your child becomes frustrated or there are too many
sentences to read, shorten the lesson. It is far better to stop while your child is still
happy and attentive than to continue until they are tired or upset. A cheerful ending
helps your child look forward to the next lesson. Reading lessons should not regularly
leave a child feeling defeated. Consistency matters far more than speed.

Any phonics lesson begins with revising sounds your child has already been taught.
Then a new sound and its spelling can be introduced.

What To Do Each Week

Introduce Sounds:

Firstly, you will need to introduce each sound. Here is an example of how to introduce

S

S
Sound it makes: ssss

As in: sat
e Point to the letter and say the sound (sssss)

e Point again and ask the student to say the sound
e Praise effort, and correct if needed. Repeat
Teach the Sounds Clearly
Each lesson introduces one new sound at a time. Encourage your child to:
e hear the sound,
e say the sound clearly,
e recognise it in words,
e and gradually blend sounds together to read words.

When teaching consonants, it is helpful to say the pure sound rather than adding
extra vowel sounds. For example:

e say 'mmmm" rather than "muh”

e "“ssss” rather than “suh”
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e and "t" rather than “tuh”
This makes blending much easier later on.
Blend sounds:

Once the new sound is introduced, show your child how to blend sounds together to
read words. Blending means saying each sound (phoneme) in a word and then
smoothly joining them together.

For example:
m—-a —t > mat

Say to the student: Now we're going to read this word very slowly, using what we
already know about the sounds to read it.

e Say the sounds (not the letter names) slowly, ask the student to listen
e Student to sound out the word slowly (say it slow) e.g. m — a -t > mat
e Say the word together quickly (say it fast)eg.m—a—-t> ____
e Praise effort, and correct if needed. Repeat.

Avoid Guessing

One of the most important habits to establish early is careful sounding out rather than
guessing.

Children sometimes begin guessing words from:
e pictures,
e the first letter,
e Or sentence patterns.
When this happens, guide them back to the sounds: “Let’s sound it out together.”

For this reason, many early reading lessons in this resource remain intentionally simple
and without explanatory illustrations. The goal is to help children become confident
decoders rather than dependent guessers. Slow, careful reading at the beginning
creates stronger readers later on.

Use Magnetic or Wooden Letters

One of the most practical suggestions Charlotte Mason gave for beginning reading
was to allow children to build and play with words using loose letters. Magnetic letters,
wooden letters, letter tiles, or even paper letters can all work beautifully for this
purpose.

As your child learns new sounds, encourage them to:
e Dbuild words such as sat, mat, and tap,

e change one sound at a time,
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e and experiment with making new words.
For example:

e sqatbecomes mat,

e matbecomes map,

e /map becomes mop.
Use Alongside the Writing Lessons

This reading resource has been designed to work alongside the corresponding writing
lessons in My Homeschool First Writing Lessons: Beginning Letters and Words — Part A.

As your child learns letter sounds in reading, they also practise:
e forming those letters,
e writing words,
e and strengthening fine motor skills.

Reading and writing support one another naturally. Writing letters and words helps
reinforce sound-symbol connections and strengthens memory for spelling and
reading.

Encourage Word Recognition Everywhere

As children begin recognising words in their lessons, encourage them to notice these
same words in everyday life.

Charlotte Mason recommended helping children "hunt” for familiar words in books and
other places.

You might point out familiar words:

in storybooks,

e OnN signs,

e inrecipes,

e on shopping lists,

e or while reading aloud together.

When a child suddenly recognises a word independently, it often brings great delight
and confidence.

Do not turn this into a test. Simply notice words naturally together as part of daily life.
Read Aloud Every Day

Even while your child is learning simple phonics patterns, continue reading rich and
beautiful language aloud to them every day. This is extremely important. Children
should not be limited only to the simple words they can independently decode. Long
before they can read difficult books for themselves, they can still enjoy:
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Lesson 1 — Introducing /s/

Today we are going to learn a new sound.

S

- This letter makes the sound: SSSSSS

Say it slowly:

555555

Now you try.
Listen for the sound.
Let's listen for the 's’ sound at the beginning of words.

Say these words slowly. (Teacher points to word and reads
aloud):

Sun SOCk snake

=> Can you hear the SS8SS  sound at the start?
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Say the sound together.
Point to the letter and say the sound:

S —> 555§

Let's do it again.

Now your turn!

Let's play a quick game.

Can you find something around you that starts with the s sound?
Take your time and look around.

(If your child needs help, you can suggest: sock, sofa, spoon.)
Get ready to read.

We are not reading words just yet.

But today you have learnt an important step.

- You now know the sound SSSS

This will help you read words very soon!

For the Teacher

Keep this lesson short and light. Repeat the sound a few times throughout the day if
your child is enjoying it. Praise effort and keep the experience positive. After
completing the reading lesson go to the worklbook and complete the writing lesson.
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Lesson 2 — Introducing /a/ (short ‘a’ as in ‘cat’)

Today we are going to learn a new sound.

a

- This letter makes the sound: A (as in cat)

Say it like this:

a a d

Now you try.
Listen for the sound.
Let's listen for the /a/ sound in words.

Say these words slowly. (Teacher points to word and reads
aloud):

all 0/9/9/6 aml

=> Can you hear the a sound?

(It is a short, quick sound.)
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Say the sounds together.
Let's practise both sounds we know.

Point and say:

S —> 555§ S

a —> a

For the Teacher

When the letter 'a’ is said on its own it sounds like the letter ‘A". This is a high frequency
word. For example, a dog.

The letter o can make several different sounds in English.

- gasin cat(short a) — this is the sound we are learning first.
- gasin ate(long a)

* g asin father

- gasin walk

- gasin what

English is a complex language, and many letters can make more than one sound. Your
child does not need to learn all of these sounds at once. For now, simply focus on the
short g sound as in cat.

After completing the reading lesson go to the workbook and complete the writing
lesson.

25
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Lesson 3 — Introducing /t/

Today we are going to learn a new sound.

%

= This letter makes the sound: Il (a short, crisp sound)

Say it like this:

fotf

Now you try.
Listen for the sound.
Let's listen for the /t/ sound in words.

Say these words slowly. (Teacher points to word and reads
aloud):

Ilﬂ/t? Ilél’l IlO/D

=> Can you hear the t sound at the beginning?
Say the sounds together

Let's practise all the sounds we know.

26



Point and say:

5—>sssa—>a7l—>1[

Now your turn!

Let's start reading!

Now we can put two sounds together. This is called blending.
Watch carefully:

a -

Say each sound slowly.
Now blend them together:
Let's try again:

a-f—>m[

Your turn
Blend the sounds:

a-f—>

Now blend them together:

at

Now we can put three sounds together.
Watch carefully:

5‘0‘7[

Say each sound slowly.

27



Now blend them together:

s-a-f—>saf

Your turn.
Blend the sounds:

s-a-f—>

Say it slowly... now say it faster.
- 5d 7[

Well done! You just read your first word!
Let's practise again.
Say the words:

at  at  af

SW[ 56771 5077[

Get ready to read more.
Now that you know the sounds:

s a f

For the Teacher

This is an exciting milestone lbbecause your child is beginning to read. If blending is
difficult, simply model it again and let your child listen. Do not rush. Confidence
matters more than speed.

After completing the reading lesson go to the workbook and complete the writing
lesson.
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Lesson 4 — Introducing /p/ (as in ‘pet’)

Let's learn the sound /p/.
Today we are going to learn a new sound.

P

= This letter makes the sound:
/0 (a soft puff of air)

Say it like this:

PrPr

Now you try.
Listen for the sound.
Let's listen for the /p/ sound in words.

Say these words slowly. (Teacher points to word and reads
aloud):

Fél’l FI g Pa 4
=> Can you hear the p sound at the beginning?

29



Say the sounds together.
Let's practise all the sounds we know.
Point and say:

S —> 5SSS 7[—>7[

a —> 4a p—>p

Now your turn!

Let's read again.

We already know how to read one word.
Watch:

s-a-f—>saf

Say it slowly... now say it faster.
Let's try a new word.

Now we can use our new sound.
Watch carefully:

/9 - a - 7l
Say each sound:

Your turn.
Blend the sounds:

/o-a-f—>
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Well donel
One more try.
Let's read another word.

Yl - a - /9
Say the sounds... now blend them:

Your turn.
Blend the sounds:

f—a-/o—>

- Ylﬂp

Get ready for the next lesson.
You now know:

S a IL /9

For the Teacher

This lesson introduces a second blendable word set. If your child finds blending tricky,
continue modelling and allow them to join in gradually.

Keep it short and encouraging. Stop while your child is still happy and engaged.

After completing the reading lesson go to the workbook and complete the writing
lesson.
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Lesson 5 — Reading Words: sat, pat, tap

Before we begin, let's say the sounds we know.
Point and say:

S a f P

Now your turn!
Let's read words.

Today we are going to read real words. Take your time. We will
go slowly.

Watch me read.
s - g - f
Say each sound slowly. Now blend them together:

—)5ﬂ7[
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Your turn.
Blend the sounds:

S — a - f —>
Say it slowly... now say it faster.

—)5@7[

Let's read another word.
Blend the sounds:

P - a - f

Your turn

p - a - f—
Say it slowly... now say it faster.
epaf

One more word.
Blend the sounds:

% - a - P

Your turn.

f - g - p —
Say it slowly... now say it faster.

e%ﬂp
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Let's read them together.

SW[ pml %Q/Q

For the Teacher
This lesson focuses on confidence, not speed.

After completing the reading lesson go to the workbook and complete the writing
lesson.
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Lesson 6 — Introducing /i/ (short ‘i’ as in ‘rip’)

Today we are going to learn a new sound.
[
- This letter makes the sound: [ (as in 7o)

Say it like this:

[

(It is a short, quick sound.)
Now you try.

Listen for the sound.

Let's listen for the /i/ sound in words.

Say these words slowly. (Teacher points to word and reads
aloud):

pig it pin
= Can you hear the i sound in the middle?

Say the sounds together.



Let's practise all the sounds we know.
Point and say:

S a IL /9

Now your turn!
Let's read a word we know.

Watch:
S - a - I[ —> sml
Now you try.

Let's try a new word.
Now we can use our new sound.
Watch carefully:

s - -
Say each sound slowly:
s - - f
Now blend them:
—)5/7[

Your turn.
Blend the sounds:

s-l-f—>

—)S”l
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One more word.

/0-/'-7[

Say the sounds:

/0-/'-7[

Now blend them:

p - -t >
Let's read together.

sit pif

Say each word slowly, then a little faster.

For the Teacher
This lesson introduces a new vowel sound, which can take time to settle.

After completing the reading lesson go to the workbook and complete the writing
lesson.
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Lesson 47 — Sentences and Plural ‘s’

Feel the buzz!

Put your fingers gently on your throat.

Say "sssssss” — can you feel anything?

Now say "zzzzzzzz" — do you feel a buzz?

The letter s can make both sounds! Sometimes it says sss, and
sometimes it says zzz. Let's find out when.

Adding 's' to mean more than one.

Now we are going to add s to some words you know. This makes
them mean more than one —we call this a plura/word.
Sometimes the s will say sss, and sometimes it will say zzz Read
each word, then read it again with an s.

15



‘SSS, SOMI’]d

cal cats
mat mats
pack packs
lip lips
727 sound
dog dogs
hen hens
bug bugs
ram rams




Let's read.

Cats sit on mats.

Try another.

Dogs d/g in mud.

Try another.

HéHS /9€C/€. (,0 - e - Ck)

Try another.

Bugs can n/ln.

Try another.

RQI’WS can bMC/Q. (b - u - Ck)

For the Teacher

This lesson introduces plural s. Adding s to the end of a word can show there is more

than one:
e Cat > cats
e« dog —~» dogs

Your child does not need to memorise grammar rules at this stage. Simply help them

notice that the added s changes the meaning from one thing to more than one thing.

You may also notice that s doesn't always sound the same. In cats and mats, the s

keeps its usual /s/ sound. In dogs, hens, bugs, and rams, the s sounds like /z/ instead.

17



Just so you know, there is a reason for this — but at this age, your child doesn't need
to understand any of it. We've included it here purely for your own interest, so you can

see that it isn't random.

o If the sound right before the s is made with air only, with no vibration in the
throat (asin ¢, p, & or 4, the s stays soft: /s/. This is what happens in cats and

marts.

« If the sound right before the s is made using the voice, so the throat vibrates (as
in g, n, b, M), the s picks up that vibration too and becomes /z/. This is what
happens in dogs, hens, bugs, and rams — and the same thing happens in the

word /s.

e There's a third pattern as well, though it doesn't appear in this lesson: after
certain hissing or buzzing sounds (s, z, sh, ch, ge/dge), English can't easily add
an s at all — so it adds a whole extra little sound instead, "-iz." This is why box

becomes boxes, and fox becomes foxes, rather than "boxs" or "foxs."

If your child is curious, they might enjoy feeling this for themselves: have them place
their fingers gently on the front of their throat, then say "sssss" and "zzzzz" one after
the other. The "sss" will feel still, while the "zzz" will buzz. This isn't something they need
to be taught or tested on — it's simply a fun way to notice, by feel, why the words in

this lesson sound the way they do.

At this stage, simply help your child hear the /s/ and /z/ sounds and read each word
naturally. Through repeated reading, they will gradually absorb the pattern by ear,

long before they could ever state it as a rule.
This is also the first time we have introduced the capital letters C, R, and B.

After completing the reading lesson, go to the worklbbook and complete the writing

lesson.
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Lesson 59 — Introducing /ng/ (as in ‘sing’)

Y
= These letters make one sound: Hg (as in sing)

Say it like this: Hg

Now you try.
Listen.

sing song ring /e/'ng

=> Can you hear the ng sound?

Let's read.
S - | - ng —> smg
S - 0 - ng —> song

r-l-ng—>r1’ng
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k- 0 - ng —> /e/‘ng
Let's read together.

slng song rmg k/ng

For the Teacher
After completing the reading lesson go to the workbook and complete the writing
lesson.
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Lesson 60 — Reading a Sentence

Let's read.

Dad can slng a song.

Say it slowly... now faster.
Try another.

[ he /e/'ng had a r/'ng.

Try another.

Pat did not smg a  song.

Last one.

T he r/'nq IS b/’g.

For the Teacher
After completing the reading lesson go to the workbook and complete the writing
lesson.
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