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Progress in Reading

When you begin teaching a child to read, the experience is often different with each
child. Some children quickly learn the basics, but once reading lbecomes more
complex and new sounds are introduced for the same letters, it can sometimes feel
a little overwhelming.

| know some of my own children were quite comfortable reading simple sentences
like "The cat sat on the mat”, but when the sentences became more difficult, such as
"l love steamboats,” or when we needed to explain that sometimes the letter '‘a’ can
sound like an '0’, as in 'what’, it suddenly felt like a great deal of new information.

In this book, your child will begin learning more advanced phonics concepts, including
split digraphs (such as o-e in home) and vowel digraphs (such as oa in boat). If they
have mastered the first book, they should be ready to begin this next stage.
However, if you need to slow down, repeat lessons, or spend longer revising certain
concepts, that is completely fine.

If you have not yet completed Part A of this series, we have provided a short Before
You Start Assessment to help you assess your child's readiness for this book.

If your child has already covered the sounds and concepts from Part A but would
benefit from additional revision, the first five lessons of this resource have been
designed as revision and consolidation lessons.

Try to keep lessons reasonably consistent. If reading lessons stop altogether for a
long period (which may occasionally be necessary for some families), expect that
some revision will be needed when you begin again.

For many children, early reading progress can seem slow because they are still
decoding almost every word carefully. Then suddenly, one day, things lbegin to click.
Words become easier to recognise, blending becomes smoother, and reading starts
to feel more natural and automatic. Hang in there!

This resource has been designed to provide a structured continuation of reading
instruction using phonics within a Charlotte Mason-inspired approach to home
education. The lessons are intentionally short, simple, and sequenced.

Charlotte Mason strongly believed that lessons should be successful experiences.
Children should not regularly struggle, stumble, or feel defeated during reading
lessons. If a lesson feels difficult, simply slow the pace, return to familiar words, or stop
and continue another day.

Before beginning the lessons, it is very important that you read the introductory
information carefully. The teaching tips and explanations provided at the beginning
of the course will help you use the program successfully and keep the learning
experience positive and enjoyable for both you and your child.



Before You Start Assessment

This is the second book in our phonics series.

Before beginning this resource, your child should already have been introduced to
the following letters and sounds. (See the Scope and Sequence for which sounds are
included in Part A and B).

Your child should now be confident in:
e sounding out words,
e blending sounds together to read words,

e understanding that adding ‘s’ to some words can make them plural (for
example: dog - dogs).

e and reading simple sentences independently.
They should already have read:

e many three-letter CVC words (consonant—vowel—-consonant),

e and some four-letter words with CVCC or CCVC patterns.
Your child should also understand that:

e Sentences begin with a capital letter, and end with punctuation.
At this stage, only full stops have been introduced.

If your child has not yet mastered these foundational skills, they may not yet be ready
to progress to this book. It is perfectly fine to slow down, revise earlier lessons, and
strengthen confidence before moving ahead.

You may also use the assessment sentences to help determine whether your child is
ready to begin Part B.



Assessment Sentences

Use these sample sentences from My Homeschool Foundation Phonics: A Gentle
Start to Reading — Part A to assess your child's reading confidence and blending
skills.

/_/61’75 ,t’)éC/Q.

The bug is red.

The chop is hot.

The sun has set.

Dad can sing a song.

The cat is on the mat.

The ship is in the fog.

The kid had a red rock.

Mum and Dad can hug the kids.
Pat chats at the fish and chip shop.



Children must learn to fluently write the letters that represent the words they can
read.

How To Use This Resource

Teaching a child to read does not require long hours, complicated programs, or
constant pressure. But it does require guidance, repetition, attention, and time.

Young children learn best in short bursts of focused attention. Most lessons in this
book should take only five to ten minutes.

Reading lessons should feel successful. If a lesson feels difficult, slow the pace or
return to familiar words. If your child becomes frustrated or there are too many
sentences to read, shorten the lesson. It is far better to stop while your child is still
happy and attentive than to continue until they are tired or upset. A cheerful
ending helps your child look forward to the next lesson. Reading lessons should not
regularly leave a child feeling defeated. Consistency matters far more than speed.

Any phonics lesson begins with revising sounds your child has already been taught.
Then a new sound and its spelling can be introduced.

What To Do Each Week
Introduce Sounds:

Firstly, you will need to introduce each sound. Here is an example of how to

introduce 's":

Sound it makes: ssss

As in: sat
1. Point to the letter and say the sound (sssss)

2. Point again and ask the student to say the sound
3. Praise effort, and correct if needed. Repeat
Teach the Sounds Clearly
Each lesson introduces one new sound at a time. Encourage your child to:
e hear the sound,
e say the sound clearly,
e recognise it in words,
e and gradually blend sounds together to read words.

When teaching consonants, it is helpful to say the pure sound rather than adding
extra vowel sounds. For example:
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e say 'mmmm" rather than "muh”

e “ssss’ rather than “suh”

e and "t" rather than “tuh”
This makes blending much easier later on.
Blend sounds:

Once the new sound is introduced, show your child how to blend sounds together
to read words. Blending means saying each sound (phoneme) in a word and then
smoothly joining them together.

For example:
m—-a —t > mat

Say to the student: Now we're going to read this word very slowly, using what we
already know about the sounds to read it.

1. Say the sounds (not the letter names) slowly, ask the student to listen

2. Student to sound out the word slowly (say it slow) e.g. m — a — t > mat

3. Say the word together quickly (say it fast)eg. m-a-t—> _____
4. Praise effort, and correct if needed. Repeat.

Avoid Guessing

One of the most important habits to establish early is careful sounding out rather
than guessing.

Children sometimes begin guessing words from:
e pictures,
e the first letter,
e Or sentence patterns.
When this happens, guide them back to the sounds: “Let’s sound it out together.”

For this reason, many early reading lessons in this resource remain intentionally
simple and without explanatory illustrations. The goal is to help children become
confident decoders rather than dependent guessers. Slow, careful reading at the
beginning creates stronger readers later on.

Use Magnetic or Wooden Letters

One of the most practical suggestions Charlotte Mason gave for beginning reading
was to allow children to build and play with words using loose letters. Magnetic
letters, wooden letters, letter tiles, or even paper letters can all work beautifully for
this purpose.

As your child learns new sounds, encourage them to:
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e build words such as sat, mat, and tap,

e change one sound at a time,

e and experiment with making new words.
For example:

e sqatbecomes mar,

e /matbecomes map,

e map becomes mop.
Use Alongside the Writing Lessons

This reading resource has been designed to work alongside the corresponding
writing lessons in My Homeschool First Writing Lessons: Beginning Letters and
Words — Part A.

As your child learns letter sounds in reading, they also practise:
e forming those letters,
e writing words,
e and strengthening fine motor skills.

Reading and writing support one another naturally. Writing letters and words helps
reinforce sound-symbol connections and strengthens memory for spelling and
reading.

Encourage Word Recognition Everywhere

As children begin recognising words in their lessons, encourage them to notice
these same words in everyday life.

Charlotte Mason recommended helping children "hunt” for familiar words in books
and other places.

You might point out familiar words:
e instorybooks,

e OnN signs,

in recipes,

on shopping lists,

or while reading aloud together.

When a child suddenly recognises a word independently, it often brings great
delight and confidence.

Do not turn this into a test. Simply notice words naturally together as part of daily
life.
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e struggles to remember letter sounds,

e finds blending sounds into words extremely difficult,

e guesses words rather than sounding them out,

e becomes highly frustrated or anxious during reading,

e cannot hear individual sounds within simple words,

e regularly reverses or confuses many letters beyond the early stages,

e oOr seems to make very little progress despite regular short lessons.

Some children simply require more repetition and direct instruction than others. This
does not mean they are incapable of learning to read. In fact, many children who
struggle initially become strong readers with the right support and enough
practice.

A more explicit phonics program may provide:

smaller teaching steps,

additional review,

more decodable reading practice,

increased repetition,

and clearer instruction in blending and segmenting sounds.

If you are uncertain, it is often wise to pause, slow down, and strengthen the
foundations before moving ahead. Returning to familiar sounds and simple words is
never wasted time. If difficulties continue despite patient and consistent practice, a
professional assessment can often provide helpful clarity. Speech pathologists,
educational psychologists, and literacy specialists are trained to identify difficulties
related to language, phonological awareness, memory, processing, and early
reading development. In some cases, an individualised learning plan or more
targeted intervention can make a significant difference to a child's confidence and
progress.

Above all, try not to compare your child with others. Reading develops at different
rates, and confidence grows best in a peaceful and encouraging atmosphere.

Happy reading!
Michelle and Beth
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Lesson 1 — Revision of Sounds Learnt So Far

Revision activity:
Use this lesson to play with wooden letters, letter cards or magnetic
letters making words with the consonants and vowels learnt so far.

Revision of Consonants: Say the sounds together

S, 71, /0, m,

0. d g c b

ck, r, h, b,
f, I, z, sh, ch,
fh

Revision of vowels:

Say the sounds together. We are only saying the short vowel sound.
For example, pat, pet, pit, pot, and pup.

a ¢ |

0 U

For the Teacher
There are two sounds for 'th'. See the Scope and Sequence.

After the reading lesson, complete the writing lesson in the workbook.
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Lesson 2 — Practice Words

Say the words together.

e o .

‘vb

4

WL S&UL /9677[ 7[67/0
it is sit pit
man mml malﬂ mad
a an in on
dad sad did d/'p
nag sag fag /dq
pig |Mg |rig g
/00,() I’IO]L gOl[ gOd
hO/D dOg CO/D PO?l
VVIOlD YLOlD COIL COd
cap can CWL Cl/ﬂ[?[

For the Teacher
After the reading lesson, complete the writing lesson in the workbook.
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Lesson 6 — Introducing /y/ (as in ‘yes’)

%

= This letter makes the sound:g (asin yes)

Say it like this:g g y

Now you try.
Listen.

yes ym[ yam
= Can you hear the y sound?
Let's read.

y —e s — yes
Your turn.

—)%65
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Try another.

y - e - I — %ef
- %671

Try another.

y —acp T yap

Try another.
y —u -m —> yum

Try another.

y —a - m — yam

Let's read together.

%65 %67[ %d,ﬂ gum Wm

For the Teacher
After the reading lesson, complete the writing lesson in the workbook.
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>> 4=
Lesson 7 — Reading Words: yap, yes, yum, yam, yet

This symbol is called a question mark.
We use it at the end of a sentence when we are asking a question.

7

Let's read together.
Say each word slowly... then a little faster.

%d/ﬁ %65 ﬂl/fm %am %67[
Can the dog yap? Yes.
C&?I’? H’?@ b@i’l P@C/Q.? >/€S.

[s it sunset yef? ) es.

s the yam hot? Yes

s the nut qum? Yes

For the Teacher

Help your child notice that questions end with a question mark. The words Yes and
No can also be used as complete answers to a question.

After the reading lesson, complete the writing lesson in the workbook.
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Lesson 9 — Reading Words with ‘ss’

Sometimes we use two ‘s’ letters together in a word.

Even though there are two letters, they still make the same sound.

>SS —™» S

Let's read.

m - ¢ - SS —> mess
m - a - SS —> mass
m - | - SS§ —> mISS
m - 0 - SS —> mosS
/e - | - S5 — k/ss

Let's read together.

mess mass miss moss /e/ss

For the Teacher
After the reading lesson, complete the writing lesson in the workbook.

<>
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Lesson 10 — Reading Sentences with ‘ss’

Let's read.

The moss is on the rock.

Mum can kiss the dog.

/-e-f-f—>/e7[f

Try reading this sentence.

T}W CW[ /67[1[ a mess on H)é I”l/fg.

Practise this word.
g-/-a-55—>g/ass
Try reading this sentence.

| had a g/ass cup.

For the Teacher
After the reading lesson, complete the writing lesson in the workbook.
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Lesson 25 — Reading Words: fox, box, mix

Let's read.
fox box mix

Let's read these sentences.

Sam can mix the /oink Jam in the /907[.
Sam pufs the Jam in the J’ar.
T he Jam IS yum.

Now try to solve the riddle.

The black fox sal by the b/’g box .
T he p/’n/e fox sal in the blg box .
The red fox sat on the b/g box .

Which fox is in the box?

For the Teacher
After the reading lesson, complete the writing lesson in the workbook.
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Lesson 27 — Introducing ‘qu’ as /kw/ - quit
ol + u — qu
= These letters make the sound: /QW (as in gquit)

Say it like this: kl/l/

olun[. quac/e quick quiz

Can you hear the qu (/kw/) sound?
Let's read.

qu- - i -1 — qu/f
- ql/ml
ozu - a - c/e —> quack

—)%MGC/Q
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Try another.

qu- - i - ck — ozuick
»quick

Try another.

qu- - | -z —> qu/’z
—)%MIZ

Read these sentences.

Kim cluif.

A dMC/Q can aluac/e.

A fox s aluic/e.

Tom has a cluiz.

For the Teacher
Keep it simple: ‘g is usually spelt with u'.

After the reading lesson, complete the writing lesson in the workbook.
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For the Teacher — Introducing Split Digraphs

Your child has now learnt the main sounds of the alphabet and several different
vowel sounds. Some vowels can make both short and long sounds. For example,
your child has already learnt:

e /o/ -short oasin pot

e /ow/long oasin no

e /oo/asin to
In the next few lessons, we will begin learning more long vowel sounds in reading.
The names of the letters are the long vowel sounds: A, E, I, O, U

One common spelling pattern is called a split digraph (sometimes called 'bossy e’
or ‘'magic e'). In these words, the final e changes to make the vowel 'say its name'.

For example:
e at—> ate
e cCut - cute
e Dbit > bite
e rod —~>rode

These lessons are longer and may take time for your child to grasp. You may
need to split a lesson into two parts. If so, make sure to revise the first part before
teaching the second part.

D W N N WO N A 2PN
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Lesson 34 — ‘a__e’ - Split Digraph /ay/ (as in ‘cake’)
Let's learn a new pattern
Sometimes a word ends with a silent e,
The eis quiet, but it changes the vowel sound to a long vowel.
= The vowel says its name A.

Let's sound out these words.

The silent ‘e’ is light grey and the arrow is to remind you not to
pronounce the ‘e’ and use the long vowel ‘a’ sound.

- a - IL —>/vm[e
Z )
m - a - t¢ —>male
< N
7[ - a - /0 —>falne
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For the Teacher

This lesson introduces the split digraph a_e (sometimes called “silent " or "bossy
eu).

The final eis not pronounced, but it changes the vowel sound:
at > ate
tap > tape

At this stage, focus on hearing the difference between the short and long vowel
sounds rather than memorising spelling rules.

After the reading lesson, complete the writing lesson in the workbook.

61



Lesson 35 — Reading Sentences

Let's compare the words.
Read down each set of words and notice the change from short g to
long a.

If this feels difficult, first read across the rows with the short vowel
sounds, then read the rows with the long vowel sounds.

2ot Lot bt tap |mad
@9 ale  hafe  lape | mad
ot fad gapcap
9 fale  fade  qape cape
20 an Sam Jan mat
@9 e \sameJane  mate
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Let's read this story.

Jane had a pink cape.

It was too big.

Ben can fix the cape. (f—i—x)
Ben puts the tape on the cape.
The ‘man can make the cape fil.
Jane is g/a(/. (g—/—a—d)

For the Teacher
You may notice the use of capital letters for names such as Dad and Mum. Tell your
child that capital letters are used at the beginning of sentences and for names.

After the reading lesson, complete the writing lesson in the workbook.
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Lesson 56 — More ‘ai’ and ‘ay’ Words

Let's read words down the columns.

ai

“

I—r—ai—n—> train

s—f—ay—> sfag

b—r—ai—n—> brain

f—r—ay—> fmy

ch—ai—n—> chain

/o—r—ag—> pray

p—ai—n—f—> pa/'m[

p=l—ay— play

s—n—agi—— snail

c—/—ay—> c/ag

Read these phrases combining long a spellings.

rain dag brain pray p/ag game
pa/'ml fmg say /oam %ag bale
train way mail dag p/ag trail

For the Teacher

After the reading lesson, complete the writing lesson in the workbook.




Lesson 57 — Practising ‘ai’ and ‘ay’ sentences

Read these sentences.

We can pray fo Ciod.

Jane can gell the paiml fray.
The mail may be in the box.
The snail has a ftrail

Mum  can say the Jay was fun.
The train was on the track.

Ben can P/ay with the chain.
The ftail of the dog gof wel in the

rain.

For the Teacher
After the reading lesson, complete the writing lesson in the workbook.
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Lesson 58 — Introducing ‘said’

Let's read a new word.
sal d

We just learnt the letters a/often make the long o sound as in:
rain, sail, paint.

But in this word, a/sounds like short e (as in ‘bed’)

ssaid — s - ¢ - d — said
We will continue practising regular phonics patterns, but because said

Is used so often in reading and writing, we are also learning to
recognise It.

= This word tells us that someone spoke.
Let's read.

| said sfop.

He said q0.
Dad said the van was lafe.

Mum said the cake was hot.
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Jane said the bee was /9/'9.
He said the game was fun.
The man said fo sfag home.

For the Teacher

The word saidis a high-frequency word with an unusual pronunciation. The letters
a/often make the long a sound, but in sa/d they make a short e sound.

Historically, the word was likely pronounced with a long @ sound, but over time the
pronunciation changed while the spelling remained the same.

You may introduce said as a sight word, but it is also helpful for children to know
there is a phonetic explanation for the spelling.

At this stage, focus on recognising the word easily within sentences rather than
memorising spelling rules.

After the reading lesson, complete the writing lesson in the workbook.
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Lesson 60 — Practising long ‘o’ sound ‘oa’

Read these sentences.

1 he goaf ran bg the gafe.

Dad said he can 4o In the boat.
Mum can soak the peas.

The toad sat on the rock.

Jane wore a lime coat.

The oak free was b/g.

Dad made foast and oats.
The coach had a red cap.

Béi’] can See 7%6 N4 foam.

T'he road was wef.

For the Teacher
After the reading lesson, complete the writing lesson in the workbook.
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Lesson 61 — Introducing /ow/ as in ‘cow’

Sometimes ow makes one sound:

ow
- These letters make the sound: OW as in:

cow })OW

Let's sound out these words.

c—ow—> cow f—ow—n—> fown
/v—ow—> %ow g—ow—n—> gown
n—ow—> now c—/—ow—n—> c/own

w—ow—> wow b—r—ow—n—> brou/n

ow—/—> ow/ f—r—ow—n—> fmwn

d—ow—n—> down c—r—ow—d—> crowd
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Read these sentences.

The cow saf bg the town gm[e.
The brown owl was b/’g.
NOW we can gO.

HOW can we gO?

et down.

For the Teacher
This lesson introduces the vowel digraph ow making the sound: /ow/

The letters o and wwork together to make one sound®. Notice that the ow s
bolded to remind the child that the two letters are working together.

At this stage, focus on hearing and recognising the sound through repeated
reading.

Later, your child will learn that ow can sometimes make a different sound in words
such as snowand grow.

After the reading lesson, complete the writing lesson in the workbook.
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Lesson 62 — Practising /ow/ as in ‘cow’

Read these sentences.

The cow ran by the gale
Ddd can see H’?e b"OWﬂ OW/.

/‘/ow can the dog gml in?

Mum  sat  down bg the fire.
The kids went fo town.
The clown had a red hat.

Jane can see H)é CVOWJ.

The brown dog gof wel
The owl sat in the free.

For the Teacher
After the reading lesson, complete the writing lesson in the workbook.

106



	Progress in Reading
	Before You Start Assessment
	Assessment Sentences
	Introducing the Alphabet

	Teaching Notes
	What is Synthetic Phonics?
	The Principles of Teaching Phonics
	How To Use This Resource
	What To Do Each Week
	Scope and Sequence of Sounds Introduced in Part A
	Scope and Sequence of Sounds Introduced in Part B

	Lesson 1 — Revision of Sounds Learnt So Far
	Lesson 2 — Practice Words
	Lesson 3 — Practice Words
	Lesson 4 — Practice Words
	Lesson 5 — Practice Words
	Lesson 6 — Introducing /y/ (as in ‘yes’)
	Lesson 7 — Reading Words: yap, yes, yum, yam, yet
	Lesson 8 — Reading Sentences
	Lesson 9 — Reading Words with ‘ss’
	Lesson 10 — Reading Sentences with ‘ss’
	Lesson 11 — Introducing ‘y’ as /igh/ – my
	Lesson 12 — Reading Words (‘y’ as /igh/ – my)
	Lesson 13 — Reading Words with ‘ll’
	Lesson 14 — Reading Sentences with ‘ll’
	Lesson 15 — Reading Sentences (by and buy)
	Lesson 16 — Introducing /j/ (as in ‘jam’)
	Lesson 17 — Reading Words (/j/)
	Lesson 18 — Reading Words: jump, jumps
	Lesson 19 — Introducing /v/ ( as in ‘van’)
	Lesson 20 — Reading Sentences
	Lesson 21 — Introducing /w/ (as in ‘wig’)
	Lesson 22 — Reading Words (‘w’ and ‘wh’)
	Lesson 23 — Reading Sentences with a Question
	Lesson 24 — Introducing ‘x’ as /ks/ – mix
	Lesson 25 — Reading Words: fox, box, mix
	Lesson 26 — Reading Sentences
	Lesson 27 — Introducing ‘qu’ as /kw/ – quit
	Lesson 28 — Reading Words: quack, quiz, quick
	Lesson 29 — Introducing /ow/ (long ‘o’ as no)
	Lesson 30 — Reading the Words to and into
	Lesson 31 — Reading Sentences
	Lesson 32 — Revision Consonants and ‘o’ Sounds
	Lesson 33 — Introducing ‘I’
	For the Teacher — Introducing Split Digraphs
	Lesson 34 — ‘a__e’ - Split Digraph /ay/ (as in ‘cake’)
	Lesson 35 — Reading Sentences
	Lesson 36 — Revision Split Digraph /ay/ (as in ‘cake’)
	Lesson 37 — Introducing /ee/ (as in ‘me’)
	Lesson 38 — Revision /ee/ (long ‘e’ spelled with ‘ee’)
	Lesson 39 — Practising /ee/ (Long ‘e’)
	Lesson 40 — ‘i__e’ Split Digraph /igh/ (as in ‘like’)
	Lesson 41 — More Long ‘i’ (/igh/) Words: i—e
	Lesson 42 — Practising Words with Long ‘i’ : i—e
	Lesson 43 — Introducing ‘was’
	Lesson 44 — ‘o—e’ Split Digraph /o/ (as in ‘pose’)
	Lesson 45 — Reading Long ‘o’ with Silent ‘e’: o—e
	Lesson 46 — Practise Long ‘o’ with Silent ‘e’: o—e
	Lesson 47 — ‘u—e’ Split Digraph /oo/ (as in ‘cute’)
	Lesson 48 — Practising Long ‘u’ with Silent ‘e’: u—e
	Lesson 49 — Long Vowel Review
	Lesson 50 — Short and Long Vowel Review
	Lesson 51 — Special Words ‘have’, ‘give’ and ‘love’
	Lesson 52 — Long e /ee/ with ‘ea’ (as in ‘sea’)
	Lesson 53 — Practising Long e with ‘ea’
	Lesson 54 — /ee/ (long e) Review
	Lesson 55 — /ay/ (long a) with ‘ai’ and ‘ay’
	Lesson 56 — More ‘ai’ and ‘ay’ Words
	Lesson 57 — Practising ‘ai’ and ‘ay’ sentences
	Lesson 58 — Introducing ‘said’
	Lesson 59 — ‘oa’ (long o) as in ‘boat’
	Lesson 60 — Practising long ‘o’ sound ‘oa’
	Lesson 61 — Introducing /ow/ as in ‘cow’
	Lesson 62 — Practising /ow/ as in ‘cow’
	Lesson 63 — Reading the Alphabet
	Lesson 64 — I Can Read the Alphabet



